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Abstract: 

We can say that the roots of a creative society are in education. Among undergraduate students 

are “potential philosophers, artists, writers, entrepreneurs, craftsmen and women, people who 

will create, who will constitute, who will continue our culturally rich and unique traditions”.  

The goal of this research is to highlight that there is a need to recognize and value the learning 

methods in a creative and innovative way, raising the visibility of skills acquired outside the 

formal system and fostering complementarity between active and traditional learning. 

Researchers have argued that creative potential can be realized, as one of the educational goals 

in the universities remains a key question. The answer must be reform in our educational 

methods. So the argument, therefore, is not about changing young people education methods, 

instead the emphasis is on their potential contribution to improvements in social and economic 

conditions. 

This stud was part of the activities that contributed to the achievement of the UN women 

Strategic Objective: Eliminating Violence Against Women (EVAW) which relied on four 

principal concepts:  survivor-centered, rights-based, systems-based, and community-

based/participatory approaches. Showing first, how to use these strategies to develop creativity 

in teenage students (between 17-25); second, the importance of developing teaching methods 

and environments that can bring out the best in students, and third, showing the effect of mind 

mapping in creative campaigns ideas.   

 

Research problems:  

 First there is a need to recognize and value the learning methods in a creative and innovative 

way.  

 Second is to raise the visibility of skills acquired outside the formal system and fostering 

complementarity between active and traditional learning. 

 

Research hypotheses: 

Using learning methods in a creative and innovative way will help students to create better 

social media campaigns.  

Using in-group activities such as brainstorming and mind mapping will help students in a 

creative and innovative way. 

 

The most important results of the research were using creative strategies like brainstorming 

and mind mapping. Those tools proved to be very effective in establishing communication with 

the community and conveying messages, and the volunteers mastered those tools. 
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1. Introduction 

Creativity and cultural development concern the whole of education. They are influenced by 

much more than the shape and content of the formal training outcome. These influences include 

methods of instructing; the ethos of the training, including the relationships between the tutor 

and learners; and the national priorities that underpin the education service. Creativity is one of 

the key desired educational outcomes in the 21st century as the world’s economic growth is 

increasingly innovation-driven [20, p.179]. Some people argue that creativity cannot be taught 

at all as it is a natural capacity, which is not easily developed through education.  In 1999 The 

National Advisory Committee on Creative and Cultural Education published an outstanding 

piece of work entitled, “All our Futures: Creativity, Culture and Education” which sets out 

proposals to support the development of creativity in education [11, pp. 108–119]. So we can 

say that an education where every young person is given the opportunity to make the most of 

their talents in order to enjoy education and achieve success. There are many misconceptions 

about creativity. For example; “ (1) some people associate creative teaching with a lack of 

discipline in education. (2) Others see creative ability as the preserve of a gifted few, rather than 

of the many; (3) others associate it only with the arts”. According to the author view, creativity 

is possible in all areas of human activity and all young people and adults have creative 

capacities.  

This paper presents how active teaching methods including; critical thinking, mind mapping, 

and case study can play an important supporting role in social media campaign. The paper will 

summarize through case study how creative thinking supports the upper level adult student’s 

self-direction learning and design knowledge transfer. Definition and concepts of active 

learning critical thinking, mind mapping and case study will be introduced. 

 

2. Background:  

Creative design concepts and definitions 

Creativity is obviously to do with producing something original. But there are different views 

of what is involved in this process and about how common the capacity for creativity is.   The 

National Advisory Committee on Creative and Cultural Education reports in (1999) made a 

distinction between teaching creatively and teaching for creativity in its characterization of 

creative teaching. The former is defined as ‘using imaginative approaches to make learning 

more interesting and effective’. Creative processes do draw from knowledge and practical skills. 

It is also the case that there are various techniques to facilitate creative thinking. But this does 

not mean that students are taught creatively by direct instruction [3, pp. 177–182].  

The Author defines creative teaching in two ways: first, teaching creatively, and second, 

teaching for creativity. Many teachers see creative teaching in terms of the first. By teaching 

creatively it means teachers using imaginative approaches to make learning more interesting, 

exciting and effective. Teachers can be highly creative in developing materials and approaches 

that fire student’s interests and motivate their learning. This is a necessary part of all good 
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teaching. Teaching for creativity involves teaching creatively, by teaching for creativity we 

mean forms of teaching that are intended to develop young people’s own creative thinking or 

behavior. Young people’s creative abilities are more likely to be developed in an atmosphere in 

which the teacher’s creative abilities are properly engaged. So, “teachers cannot develop the 

creative abilities of their pupils if their own creative abilities are suppressed”. Teaching for 

creativity is a demanding process which cannot be made routine. In order to understand the 

teaching methods, the author divided the tasks into three categories: encouraging, identifying 

and fostering.  

Learning is not an automatic consequence of teaching. Effective teaching entails identifying 

what students gain by doing problems, and using content, process and criteria directed toward 

learning. Design Learning is about developing skills, acquiring knowledge and remembering 

techniques. To be a part of the design community, learning to innovate and change with the 

focus on self-expression, reflection and integration [16, pp. 195–166]. Knowles1970 presents 

pedagogy and Andragogy in learning practices. And he addressed various Andragogical models 

for helping adults learn. ‘Andragogy’ learning-by-doing is based on self-directed learning 

theories approach reinforces a traditional pedagogical approach of teaching based on teacher-

directed learning theories. Knowles defined andragogy as the art and science of helping adults 

to learn [21, pp.82-89]. 

 

“Table.1” Knowles assumptions about the characteristics (andragogy) that are different 

from the (pedagogy) 

Learning practices Pedagogical model Andragogy model 

Concept of learning Dependent personality Increasingly self-directional 

Role of learners 

experience 

To be built more than 

used as a resources 

A rich resource for learning by 

self and others 

Readiness to learn 
Uniform by age level and 

curriculum 

Develops from life tasks and 

problems 

Orientation to learn Subject cantered Task or problem centered 

Motivation 

 
By external rewards By internal incentive curiosity 

Planning 

 
Primarily by teachers 

Mutually by learners and 

facilitators 

Learning activities 

 

Transmittal techniques 

assigned ready 

Inquiry projects independent 

study Experimental techniques 

Evaluation By instructors 

By learners – collected evidence 

– validated by peers- experts 

criterion- referenced 

 

To design the creative curriculum, we can include four characteristics of creative processes. 

First, they always involve thinking or behaving imaginatively. Second, overall this imaginative 

activity is purposeful: that is, it is directed to achieving an objective. Third, these processes 

must generate something original. Fourth, the outcome must be of value in relation to the 

objective.  
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“Table.2” Four Features of Creativity 

 

Using Imagination 

Imaginative activity is: (1) the process of generating something 

original: providing an alternative to the expected, the 

conventional, or the routine. This activity involves processes of 

thinking or behaving. (2) It is a mode of thought which is 

essentially generative: in which we attempt to expand the 

possibilities of a given situation; to look at it afresh or from a 

new perspective, envisaging alternatives to the routine or 

expected in any given task. “Creative insights often occur when 

existing ideas are combined or reinterpreted in unexpected 

ways or when they are applied in areas with which they are not 

normally associated”. 

Pursuing Purposes 

Creativity carries with it the idea of action and purpose. It is, in 

a sense, applied imagination. The imaginative activity is 

fashioned, and often refashioned, in pursuit of an objective. 

This can be a highly dynamic process, whose eventual 

outcomes can be quite different than from those anticipated at 

the outset. Sometimes the objective changes as new ideas and 

possibilities come into view: sometimes, as with inventions and 

discoveries, new purposes are found when an initial product or 

idea has emerged. 

Being Original 

Creativity always involves originality. But there are different 

categories of originality3. (1) Individual: A person’s work may 

be original in relation to his or her own previous work and 

output. (2) Relative: It may be original in relation to their peer 

group. (3) Historic: The work may be original in terms of 

anyone’s previous output in a particular field: that is, it may be 

uniquely original. 

Judging Value 

The outcome of imaginative activity can only be called creative 

if it is of value in relation to the task at hand. ‘Value’ here is a 

judgment of some property of the outcome related to the 

purpose. There are many possible judgments according to the 

area of activity: effective, useful, enjoyable, satisfying, valid, 

tenable. The criteria of value vary according to the field of 

activity in question. 

 

Active learning  

Active learning can be defined as “any instructional method that engages students in the 

learning process” [22, pp. 223-231]. Anything a teacher might ask students to do work 

individually or in small group like answer questions in class, complete assignments and projects 

outside class, carry out lab experiments, or anything else other than sitting passively in a 

classroom in other word in-class activities [19, pp.56–100]. There are many reasons why is 

active learning important in teaching? 1) In active learning Students are involved in activities 

more than passive learning, Students do not learn much just by sitting in class, They must talk 
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about what they are learning, write about it, apply it and relate it to past experiences [8, pp. 3-

7]. 2) Students are involved in activities more than passive learning, knowing" is different from 

"doing." When they have an opportunity to apply their knowledge, the lesson typically becomes 

much more real. Students learn what they care about and remember what they understand [17, 

pp.30-31]. 3) There is less emphasis on information transmission, greater emphasis placed on 

developing student skills, strategy of design educators should be aware of important factors in 

professionalism, designer jobs require various qualifications. 4) There is greater emphasis 

placed on the exploration of attitudes and values. 5) Student motivation is increased (especially 

for adult learners) 6) Students can receive immediate feedback from their instructor.7) Students 

are involved in higher order thinking (analysis, synthesis, and evaluation) in the context of the 

college classroom. 8) In active learning a conceptual framework encompassing active learning 

might be a continuum that moves from simple tasks on one end to complex tasks on the other. 

Edgar Dales ‘Cone of Experience’ expresses how learners remember using each approach in 

his Efficacy of Learning Methods as described in “diagram.1” [14, p.108]. 

 

 

Diagram 1: Edgar Dale’s “Cone of Experience” 

Source: Adapted from E. Dale, Audiovisual Methods in Teaching, 1969, NY: Dryden Press. 

 

Problem-Solving 

Problem solving is now a key skill in education. Developing young people’s abilities to solve 

problems is fundamental to preparing them for an independent life [13, pp. 489-499]. Creative 

education can contribute directly to problem-solving abilities in all disciplines and fields of 

work. We can say that not all problems call for creative solutions or original thinking. Some 

can be solved routinely and logically. And not all-creative thinking is directed to solving 

problems, in the conventional sense. Composing poetry, painting pictures or ‘playing’ with 

abstract ideas in science or mathematics is not always problem-solving. The value of creative 

thinkers is not only that they solve problems we know we have, but that they find problems we 

hadn’t imagined and lead us on to new horizons. According to that more opportunities should 

be given to young students to sense and define problems for themselves, as well as identifying 

solutions to given problems. More opportunities should be given to the generation of ideas; 

looking at the world in different ways and playing with different possibilities and alternative 

solutions.  

 

 

•of what they read10%

•of what they hear 20%

•of what they see30%

•of what they see and heat50%

•of what they say and write70%

•of what they do as they perform a task90%
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3. Creativity in Education   

There is considerable debate about, skills of creative thought and production that apply in 

different domains of creative activity. The literature and many of the practical programs on 

creative thinking certainly suggest that there are general skills that can be used across many 

different fields. The experience and research suggested three themes are important in planning 

policies and strategies for creative education. (1) “Creative processes involve many different 

mental functions combinations of skills and personality attributes”. They involve special 

purposes for familiar mental operations6 and the more efficient use of our ordinary abilities, 

not ‘something profoundly different’ [6, pp. 125–163]. (2) Some creative abilities are ‘domain 

specific’. (3) The creative strengths of any one person may be specific to particular fields or 

types of activity.  

There is much debate about methods of teaching in universities, and in particular about the 

effectiveness of teaching methods. These include methods that encourage exploratory learning 

activities; case study, group work and ‘learning from experience’. This paper suggest that if 

there is a balance in all good teaching between formal instruction of content and of skills, and 

giving young students the freedom to inquire, question, experiment and to express their own 

thoughts and ideas. Then this balance is a matter of necessity.  

According to the study of Davies, Jindal-Snape, Collier, Digby, and Howe (2012) [15, pp.80–

91] reviewed the creativity literature and found pedagogical practice being one of the key 

environmental features in shaping student creativity. The facilitative pedagogical practices 

include designing learning tasks that are novel to stimulate students’ creativity, planning for a 

structured yet flexible, self-directed learning experience, setting a mutual respect atmosphere, 

open dialogue, and collaborative activities. Some of the issues faced by teachers include (1) 

conflicts in policy and practice [23, pp.549–572]; (2) tensions in meeting the subject matter 

requirements and designing learning tasks to foster student creativity [4, pp. 142–171]; (3) the 

fear of curricular design [10, pp.113–127]; and (4) the call for subject-content-based curriculum 

to teach for creativity [12, pp.321-334].  

All these dilemmas impede teachers’ understanding of creativity, and attitudes towards 

creativity. In the study of Woods and Jeffrey (1996) document ways in which a small group of 

teachers operate creatively in the face of a wider context, which arguably suppresses the 

creativity of the teaching profession [25, pp.97-98]. Craft (2003) [10, pp.113–127] has called 

for the need for teachers to know what creativity is all about, so that they know how to teach 

for creativity. Also he points to the need for teachers to know more about creativity and the best 

ways to teach for its growth, others have highlighted important strategies such as the disciplined 

improvisation, creative thinking, action, and behavior and creative problem solving. 

 

Mind Mapping 

Mind mapping (or “idea” mapping) has been defined as ‘visual, non-linear representations of 

ideas and their relationships’ [5, pp.72-86]. Mind maps comprise a network of connected and 

related concepts. However, in mind mapping, any idea can be connected to any other. Freeform, 

spontaneous thinking is required when creating a mind map, and the aim of mind mapping is to 

find creative associations between ideas. [7, pp.1-19]. These techniques involved using line 

thicknesses, colors, pictures and diagrams to aid knowledge recollection. Mind mapping has 

been used in a variety of disciplines, including Finance [5, pp.72-86], Economics, Marketing 
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Executive Education, Optometry and Medicine [18, pp.426-431]. It is also widely used in 

professions such as Fine Art and Design, Advertising and Public Relations. 

 

Brainstorming 

For achieving aims and objectives of teaching social studies teachers are supposed to use 

different techniques like group work, class discussion, role play and brainstorming etc. 

Technique of brainstorming is depending on the capability of human brain to make association. 

Brainstorming is an modern conference with particular scenery in order to create a list of ideas 

that can be used as clues guide students to the growth of the problem while giving every student 

the possibility to articulate her ideas and share those ideas with others and support new ideas 

[1, pp.30-31].  

 

Approach of brainstorming in the education of the modern methods that persuade creative 

thinking and let go the potential when educated in an atmosphere of liberty and security allows 

the appearance of all views and ideas so that the learner at the top of the communication and 

interaction with the circumstances and fit this approach in the issues and topics open that have 

no answer [2, pp.361-366]. In the study of Al-Maghrawy, (2012) defines Brainstorming as a 

“group creativity forum for general ideas”. According to Zayton (2001), brainstorming was 

developed by Alex Osborn to create ideas without inhibition [26, p.61]. Brainstorming 

technique engage oral and prewriting exercises for helping the learner and for articulating ideas 

by the teacher. Brainstorming techniques has a great importance in the teaching process.  

 

Referred to its importance for students in as follows: 1. Helps students to solve problems, an 

innovative solution. 2. Helps students to benefit from the ideas of others through the 

development and build on them. 3. Helps the cohesion of the students and build relationships 

among them and assess the views of others [24, pp. 370-410]. 

 

 

4. Research Methodology  

4.1 The case study  

The project established a team of volunteers in each project site through a systematic 

recruitment process based on explicit selection criteria. The project's team of volunteers was 

recruited and deployed in 4 batches throughout the life cycle of the project. 

 

All 4 batches of selected volunteers participated in a foundation training and gender camps to 

acquire the basic knowledge about the concept of gender and gender based violence. The project 

has undergone a Mapping of available psycho social, legal and health service providers in the 

project implementation sites (Ezbet El Haggana, Imbaba, Beni Sueif, Assiut and Minya).  

 

In the other project governorates (Minya, Beni Sueif and Alexandria) the process was more 

complicated, and entailed several brainstorming sessions, communications as well as meetings 

with various governmental entities including officials at the Governor's Office, Health 

Directorate, as well as Local Universities to identify and locate potential providers of services 

(including health services) to victims and survivors of violence. 
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4.2 Gender Training 

The training focused on building participants’ knowledge on concepts related to gender 

equality. This also focused on understanding terminologies and definitions as well as the 

concept of gender within a legal and rights-based context. The camp also tackled several topics 

that were intended to contribute to attitude and behavior change such as:  

 Gender roles and stereotypes are socially constructed and not biologically determined  

 Gender stereotypes that promote dominant masculine roles and practices that may have 

implications for men and boys, as well as for women and girls.  

 Different forms of violence particularly violence against women and girls.  

 Existing national and international policies, laws, and legislations that promote and aim to 

enforce ending violence against women.  

 Recognition and acceptance of others with all their differences/diversities.  

 

 

4.3 Social Empowerment Trainings :  

Volunteers were selected from each intervention area to be trained as trainers on social 

empowerment. This training aimed at empowering the volunteers and equipping them with the 

needed skills to conduct social empowerment sessions to the beneficiaries. During the training, 

volunteers understood the importance of assertiveness as one of the factors in the success of 

one's personality. In addition, further discussions were held about their fears and the different 

questions that they may be asked by the trainees while conducting the sessions.  

The training boosted the volunteers’ self-esteem and their understanding of their own self-value. 

It also provided them with the technical skills on how to transfer this training to others. After 

they completed the training, volunteers started conducting interactive theater sessions for the 

community in their areas. Although the sessions were first primarily targeting women, 

volunteers from Ezbet El Haggana started to feel confident enough about their skills and 

abilities to face and interact with the whole community. They decided to take the activity to a 

second level and volunteers started taking their sessions to the street and target what they felt 

were the most important agents in the circle of violence against women, the men in their lives. 

The most important outcome of the project was the team of volunteers in the 5 partner who are 

equipped with the tools necessary for implementing community awareness sessions using 

innovative and interactive tools including sports, theatre. Those tools proved to be very effective 

in establishing communication with the community and conveying messages, and the 

volunteers mastered those tools. Involving the volunteers and equipping them with the 

necessary knowledge and skills represented the first step in community behavioral change, 

when those volunteers who are also members of the community started to experience attitudinal 

and behavioral changes due to the knowledge and skills they acquired. 

 

4.4 Campaign design and idea 

This section presents the results of the social campaign design. The attention to the subject of 

social media strategy has been scarce. Nevertheless, our literature-selection was categorized 

into two separate lenses to present findings. Social media strategy is a new and emerging field 

as the systematic literature review revealed. Social media applications have become the newest 

wave of e marketing and are making personal websites more interactive and engaging. Tools 
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such as Facebook, Twitter, blogs, and photo- and video-sharing sites have become accepted 

communication channels in the public sector. 

 

Campaign (1): 

The social campaign idea based on the effect of early marriage  

Goals: to raise awareness  

Target audience: girls from 12-17 

Social media: Facebook (figure, 1/2/3/4) 

  
 

 

Figure 1:the final poster Figure 2: first scene Figure 3: second scene 

Social media campaign page on Facebook 

 

 

 

Figure 4: the first campaign page on Facebook 

 

Campaign (2): 

The social campaign idea based on the effect of early marriage  

Goals: to raise awareness  

Target audience: girls from 12-17 

Social media: Facebook (figure, 5/6) 
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Figute 5: the page banner Figure 6: the page ads 

 

 

Campaign (3): 

The social campaign idea based on the violence against women   

Goals: to raise awareness, this campaign was published in Facebook for 3 months each month 

with different theme as described in figure 7,8 and 9. 

Target audience: girls from 18-35 

Social media: Facebook (figure, 7/8/9/10) 

 
  

Figure 7: first theme Figure 8: second theme Figure 9: third theme  

Social media campaign page on Facebook 

 

Figure 10: the third campaign page on Facebook 

 

The research results: 

The most important outcome of the project was using creative strategies like brainstorming and 

mind mapping. Those tools proved to be very effective in establishing communication with the 

community and conveying messages, and the volunteers mastered those tools. Connecting to an 

active online audience can help an agency in times of budget cuts to determine the public impact 

of and support for sequestration of government programs and services. Depending on the 

content, chosen social media channels (or mix-and-match of tools), we should constantly 
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observe the online interactions and measure both with the help of quantitative (such as 

followers, numbers of re-tweets), as well as qualitative measures (sentiments and feedback) 

their online impact.  

 

Conclusion: 

It’s more difficult to distinguish between formal and informal communication. A good strategic 

approach regarding social media can help to address these challenges in both commercial and 

non-profit domains. During this case study we can identify three aspects to assume that a 

strategic approach of social media is beneficial: First, the strategic approach contributed to the 

success of the campaigns. Second, we have found empirical indications from our studies that 

campaigns that designed strategies prior to their social media campaigns experienced more 

positive outcomes. Third, investments in social media should to some extent have a predictable 

return on investment. 

 

There are of course plenty of examples where social media experiments had beneficial 

outcomes without any underlying strategy. Instead it is important to understand how issues are 

currently discussed among the audience(s), where and how issues are emerging, and how 

favorably the agency is discussed in the context of mission-related issues.  

 

Our case study needs to consider relying on volunteers to implement community awareness 

activities. Relying on volunteers proved to be a more effective means of implementing those 

activities than contracting an external consultant. Interactive theater, sports days, social 

empowerment sessions were better perceived to help achieve the project results than the art 

therapy or story telling workshops. Volunteers in planning and implementing their activities 

usually take into consideration the overall project framework of results and tailor the activities 

based on the local communities needs which makes those activities more effective in achieving 

the project intended results.  
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